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TYPOLOGY DEVELOPMENT

METHODICAL APPROACH 

• Increasing importance of interprofessional health care and emphasis on inter-

professsional learning- and work processes3

• Indicator of problems and deficits in collaboration scenarios involving health

professionals4

• Interprofessional education (IPE) as a basis for the promotion of  interprofes-

sional collaboration5

• Assumption that experiences with IPE in college have an impact on interpro-

fessional beliefs, behaviors and attitudes towards working with others6

• Deconstruction of monoprofessional educational culture and curricular  

implementation of IPE7

RESEARCH QUESTIONS

3) cf. WHO 1988/2010; Freeth et al. 2005; SVR 2009; WR 2012; Sottas et al. 2013; Reeves et al. 2013; Robert Bosch Stiftung/GMA 2016; Walkenhorst 2016 

4) cf.. SVG 2007; Antoni 2010; Hibbeler 2011; Reeves et al. 2013

5) cf. WHO 1988; Gilbert 2005; Frenk et al. 2010; Clark 2018; Guraya/Barr 2018

6) cf. Khalili/Orchard 2020

7) cf. Thistlethwaite 2012; Klapper/Schirlo 2016 

→ 4 empirically based types
(simplified representation)

Structure

• Study programs on campus

Curricular mapping

• Alignment

• Consideration of  content

Learning at the university as        

a place of learning

• Composition

• Teaching-learning 

arrangements

• Interaction between learners

Learning at the place of practice

• Consideration of  content

• Reflection on IP/ID practice

Exam

• Setting

• Consideration of  content

Students (n = 222)

„[…] qualitatively developed concepts and typologies [must] be empirically founded and 

theoretically informed in equal measure.“        
(Kelle/Kluge 2010: 23)

What is the significance of the construction of interprofessional teaching-

learning concepts in the health professions as a basis for readiness for 

interprofessional collaboration?

▪ To what extent do students differ in terms of  their interprofessional 

socialization if  they have experienced different interprofessional teaching-

learning concepts during their studies?

▪ Does student´s interprofessional socialization during once health studies 

provide a basis for successful interprofessional collaboration upon entry 

into the profession?

▪ Which learning and working conditions influence the establishment of  

interprofessional collaboration upon career entry?

IPE typology for teaching-learning concepts with dimensions and 

characteristics

Beginning professionals (n = 17)

Students + beginning professionals (n = 282)

Multi-item-scalesMean comparisons

Mean comparisons

Mean comparisons

Simple linear regressions

time

Workspace and ISVS

inpatient

outpatient


